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ABSTRACT
The National Education Policy (NEP) 2020

of India marks a transformative shift in the
education landscape, emphasizing holistic,
flexible, and skill-oriented learning to prepare
students for the 21st century. Central to its
implementation is the role of Professional
Learning Communities (PLCs), which foster
collaborative, reflective, and continuous
professional development among educators. This
abstract explores how PLCs align with NEP
2020’s vision to enhance teaching quality, promote
innovation, and address educational challenges.
NEP 2020 advocates for multidisciplinary
education, experiential learning, and teacher
empowerment, requiring educators to adapt to
new pedagogies and curricula. PLCs serve as
dynamic platforms where teachers engage in peer
learning, share best practices, and develop
strategies to implement NEP’s goals, such as
competency-based education and inclusive
learning environments. By encouraging data-
driven decision-making and reflective practices,
PLCs enable educators to address diverse student
needs, bridge learning gaps, and integrate
technology effectively. Furthermore, PLCs support
NEP’s emphasis on teacher autonomy and lifelong
learning by creating spaces for mentorship and
leadership development. However, challenges like
resource constraints, varying teacher
preparedness, and institutional support may hinder
PLC effectiveness. The synergy between NEP 2020
and PLCs lies in their shared commitment to
transforming education through collaboration and
innovation. This abstract underscores the need for
structured PLC frameworks, sustained policy
support, and capacity-building initiatives to
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maximize their impact. By empowering educators, PLCs can drive the successful realization of NEP
2020’s objectives, ensuring equitable and quality education for all.

KEY WORDS
National Education Policy 2020, Professional Learning Community, Teacher Collaboration,

Holistic Education, Competency-based Learning, Educational Reform.

INTRODUCTION
The National Education Policy (NEP) 2020 represents a landmark reform in India’s education system,

aiming to overhaul traditional structures and align them with the demands of the 21st century. Envisioned as a
roadmap for equitable, inclusive, and holistic education, NEP 2020 emphasizes multidisciplinary learning,
critical thinking, and skill development to prepare students for a rapidly evolving global landscape (Ministry of
Education, 2020, p. 5). The policy underscores the pivotal role of educators, advocating for their continuous
professional development, autonomy, and empowerment to drive transformative change (Ministry of Education,
2020, p. 23). However, implementing such an ambitious framework requires innovative mechanisms to support
teachers in adapting to new pedagogies, curricula, and assessment methods. This is where Professional Learning
Communities (PLCs) emerge as a vital instrument, fostering collaborative environments where educators can
learn, reflect, and innovate collectively.

PLCs are structured groups of educators who engage in ongoing, collaborative, and reflective professional
learning to enhance teaching practices and student outcomes (DuFour et al., 2016, p. 10). Rooted in the
belief that teacher collaboration drives educational improvement, PLCs encourage shared responsibility, data-
driven decision-making, and peer mentorship. In the context of NEP 2020, PLCs align seamlessly with the
policy’s vision of transforming schools into dynamic learning hubs. The policy explicitly calls for “continuous
professional development” and “learning communities” to ensure teachers are equipped to implement reforms
like competency-based education, experiential learning, and inclusive practices (Ministry of Education, 2020,
p. 24). By providing a platform for teachers to co-create solutions, PLCs bridge the gap between policy
aspirations and classroom realities.

The significance of this study lies in exploring how PLCs can operationalize NEP 2020’s goals. While
the policy outlines a bold vision, its success hinges on teachers’ ability to translate it into practice. Research
highlights that traditional professional development models, often sporadic and top-down, fall short in addressing
diverse classroom challenges (Hargreaves & Fullan, 2012, p. 45). In contrast, PLCs offer a sustainable,
teacher-centric approach, fostering a culture of collaboration and innovation. For instance, PLCs enable
educators to design inclusive strategies for diverse learners, a priority under NEP 2020, which emphasizes
equity for marginalized groups and differently-abled students (Ministry of Education, 2020, p. 17). Moreover,
PLCs support the integration of technology in teaching, aligning with the policy’s push for digital education
(Ministry of Education, 2020, p. 31).

Despite their potential, PLCs face challenges in the Indian context, including resource constraints,
varying teacher preparedness, and institutional resistance to collaborative models (Batra, 2021, p. 112).
Addressing these barriers is critical to harnessing PLCs’ full potential in realizing NEP 2020’s objectives. This
study aims to investigate how PLCs can empower educators to implement the policy effectively while identifying
factors that hinder their efficacy.

The research is guided by the following questions: (1) How do PLCs facilitate the implementation of
NEP 2020’s educational reforms? (2) What challenges limit the effectiveness of PLCs in Indian schools? By
examining these questions, the study seeks to contribute to the discourse on teacher professional development
and educational reform in India. It posits that PLCs, when structured and supported, can serve as catalysts
for NEP 2020’s vision, fostering a collaborative ecosystem where teachers thrive and students excel.
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This introduction sets the stage for a comprehensive analysis of PLCs’ role in NEP 2020, drawing on
theoretical frameworks, empirical evidence, and policy insights. The subsequent sections will delve into the
literature, methodology, and practical implications, offering a roadmap for leveraging PLCs to transform
Indian education.

Literature Review
A. NEP 2020: Key Features and Implications

The National Education Policy (NEP) 2020 is a transformative framework aimed at reshaping India’s
education system to meet global standards while preserving cultural roots. A cornerstone of NEP 2020 is its
advocacy for multidisciplinary education and curriculum reforms, promoting flexibility and integration of
arts, sciences, and vocational skills to foster holistic development (Ministry of Education, 2020, p. 11). This
shift moves away from rote learning, emphasizing critical thinking and creativity through a restructured 5+3+3+4
curriculum model. Another critical feature is the emphasis on teacher training and continuous professional
development (CPD). NEP 2020 recognizes teachers as the backbone of educational reform, mandating
robust CPD programs to equip them with skills for innovative pedagogies, technology integration, and inclusive
teaching (Ministry of Education, 2020, p. 23). These reforms aim to address systemic gaps, ensuring educators
are prepared to deliver quality education in diverse contexts.

B. Concept and Framework of PLCs
Professional Learning Communities (PLCs) are collaborative groups where educators engage in

continuous learning to improve teaching and student outcomes. Defined bycollaboration, reflective practice,
and shared vision, PLCs foster a culture of mutual accountability and innovation (DuFour et al., 2016, p.
12). Globally, PLCs have been instrumental in enhancing teacher efficacy, with studies from the United States
and Australia showing improved student performance through teacher collaboration (Hord & Sommers, 2008,
p. 31). In India, PLCs are gaining traction, though their adoption remains uneven due to infrastructural and
cultural barriers (Batra, 2021, p. 105). Indian perspectives highlight PLCs’ potential to address localized
challenges, such as linguistic diversity and resource constraints, by encouraging peer-led solutions. The
framework’s emphasis on reflective practice aligns with global trends, positioning PLCs as a viable model for
teacher development in varied educational settings.

C. Alignment of PLCs with NEP 2020
PLCs align closely with NEP 2020’s vision, particularly in supporting competency-based and

experiential learning. NEP 2020 advocates for assessments that measure skills like problem-solving and
creativity, requiring teachers to adopt new instructional strategies (Ministry of Education, 2020, p. 15). PLCs
provide a platform for educators to collaboratively design such assessments and share experiential learning
techniques, enhancing classroom engagement (Hargreaves & Fullan, 2012, p. 52). Additionally, PLCs promote
inclusive and equitable education, a key NEP priority. By fostering dialogue on diverse student needs,
PLCs enable teachers to develop strategies for marginalized groups, ensuring no child is left behind (Ministry
of Education, 2020, p. 18). Studies suggest that PLCs’ collaborative nature helps teachers address equity
gaps through tailored interventions, aligning with NEP’s inclusivity goals (Hord & Sommers, 2008, p. 45).
D. Gaps in Existing Research

Despite their potential, there are limited studies on PLCs in the Indian context post-NEP 2020.
While global research underscores PLCs’ effectiveness, India-specific studies are sparse, particularly regarding
their role in implementing NEP reforms (Batra, 2021, p. 110). Most existing literature focuses on pre-NEP
frameworks, leaving a gap in understanding how PLCs function under the new policy’s mandates. Furthermore,
there is a need for empirical evidence on PLC impact in Indian schools. Few studies quantify how PLCs
influence teacher performance or student outcomes in diverse settings, limiting their scalability (Hargreaves &
Fullan, 2012, p. 60). This gap necessitates research to evaluate PLCs’ efficacy in supporting NEP 2020’s
ambitious goals, particularly in resource-constrained environments.
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Methodology
This study investigates the role of Professional Learning Communities (PLCs) in implementing the National

Education Policy (NEP) 2020 in Indian schools. A robust methodology is essential to explore how PLCs
support NEP’s goals and identify barriers to their effectiveness. The methodology encompasses research
design, data collection, sampling, data analysis, and ethical considerations, ensuring a comprehensive and
credible investigation.

A. Research Design
A mixed-methods approach will be employed to capture both the depth and breadth of PLCs’

contributions to NEP 2020 implementation. This approach integrates qualitative insights, which provide nuanced
perspectives on teacher experiences, with quantitative data to measure PLC impacts on teaching practices
and student outcomes (Creswell & Plano Clark, 2018, p. 53). The qualitative component will explore educators’
perceptions of PLCs’ alignment with NEP’s vision, while the quantitative component will assess measurable
changes, such as improved pedagogy adoption rates. A mixed-methods design ensures triangulation, enhancing
the study’s validity by cross-verifying findings from multiple sources (Johnson & Onwuegbuzie, 2004, p. 22).
B. Data Collection

Data will be gathered through surveys/interviews with educators in PLCs and case studies of schools
implementing NEP 2020. Surveys will target teachers participating in PLCs, using structured questionnaires
to collect data on collaboration frequency, professional growth, and NEP-aligned practices. Semi-structured
interviews with select educators will provide deeper insights into PLC dynamics, challenges, and successes,
allowing for rich, narrative data (Kvale & Brinkmann, 2015, p. 124). Case studies of three to five schools—
representing diverse contexts—will examine how PLCs facilitate NEP reforms, such as competency-based
learning and inclusivity. Data from classroom observations, PLC meeting records, and school policy documents
will complement these methods, offering a holistic view (Yin, 2014, p. 106).

C. Sampling
The study will employ purposive sampling to select teachers, school leaders, and policymakers

across urban/rural settings. Approximately 200 teachers from schools with active PLCs will participate in
surveys, ensuring representation from primary, secondary, and higher secondary levels. Interviews will involve
20–30 educators, including PLC facilitators, to capture diverse experiences. School leaders (principals or
department heads) from case study schools will provide administrative perspectives, while 5–10 policymakers
will offer insights into systemic support for PLCs. Urban and rural schools will be equally represented to
account for contextual differences, such as resource availability and teacher training access (Patton, 2015, p.
264). This sampling strategy ensures a balanced exploration of PLCs’ role across varied educational landscapes.
D. Data Analysis

Data analysis will be tailored to the mixed-methods design.Thematic analysis will be used for qualitative
data from interviews and case studies, identifying recurring themes such as collaboration barriers or NEP
alignment strategies. This involves coding transcripts, grouping codes into categories, and interpreting patterns
to understand PLCs’ impact (Braun & Clarke, 2006, p. 87). For quantitative data from surveys, statistical
tools like SPSS will be employed to analyze variables such as PLC participation rates and changes in teaching
practices. Descriptive statistics (means, frequencies) and inferential tests (e.g., t-tests, ANOVA) will assess
significance, ensuring robust findings (Field, 2018, p. 45). Integrating qualitative and quantitative results will
provide a comprehensive understanding of PLCs’ efficacy.
E. Ethical Considerations

Ethical integrity is paramount. Informed consent will be obtained from all participants, clearly explaining
the study’s purpose, procedures, and voluntary nature. Participants will be assured of confidentiality, with
data anonymized to protect identities. No personal identifiers will be included in reports, and data will be
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stored securely (British Educational Research Association, 2018, p. 16). Participants can withdraw at any
stage without repercussions. Ethical approval will be sought from an institutional review board to ensure
compliance with research standards.

Role of PLCs in NEP 2020 Implementation
Professional Learning Communities (PLCs) are pivotal in translating the National Education Policy

(NEP) 2020’s transformative vision into actionable classroom practices. By fostering collaboration, innovation,
and inclusivity, PLCs empower educators to align their teaching with NEP’s goals, ensuring holistic and
equitable education.

A. Teacher Empowerment and Skill Development
PLCs serve as dynamic platforms for peer learning and mentorship for new pedagogies, enabling

teachers to adapt to NEP 2020’s emphasis on experiential and multidisciplinary learning. Through regular
meetings, educators exchange strategies for implementing innovative teaching methods, such as project-based
learning, which align with NEP’s focus on critical thinking (Ministry of Education, 2020, p. 14). This collaborative
environment fosters skill development, as teachers learn from colleagues’ expertise, enhancing their ability to
deliver student-centered instruction (DuFour et al., 2016, p. 17). Additionally, PLCs are instrumental in
building leadership and autonomy. By encouraging teachers to lead discussions or pilot new approaches,
PLCs nurture a sense of ownership, aligning with NEP’s call for empowered educators who drive reform
(Ministry of Education, 2020, p. 25). This leadership development ensures teachers are confident and proactive
in shaping educational outcomes.

B. Curriculum and Pedagogical Innovation
PLCs facilitate collaborative design of competency-based assessments, a cornerstone of NEP 2020’s

assessment reforms. Teachers work together to create tools like portfolios and rubrics that measure skills
such as problem-solving and creativity, moving beyond traditional exams (Ministry of Education, 2020, p.
16). This collective effort ensures assessments are aligned with learning objectives and are practical for diverse
classrooms. Furthermore, PLCs promote integration of technology and experiential learning. Educators
share resources, such as digital platforms for virtual experiments or hands-on activities like community projects,
enriching student engagement (Hargreaves & Fullan, 2012, p. 57). These innovations make learning interactive
and relevant, fulfilling NEP’s vision of a dynamic curriculum.
C. Addressing Diversity and Inclusion

PLCs play a crucial role in developing strategies for inclusive classrooms, ensuring NEP 2020’s
commitment to equity is realized. Through collaborative brainstorming, teachers devise methods like differentiated
instruction to cater to varied learning needs, creating environments where all students thrive (Ministry of
Education, 2020, p. 19). PLCs also focus on supporting marginalized and differently-abled students. By
sharing best practices, such as using assistive technologies or designing accessible materials, educators address
barriers faced by underserved groups, including students from economically disadvantaged backgrounds or
those with disabilities (Hord & Sommers, 2008, p. 50). This focus on inclusion ensures no learner is left
behind, aligning with NEP’s equity goals.
D. Strengthening School Culture

PLCs foster shared goals and accountability, uniting educators around NEP 2020’s vision of holistic
education. By setting collective objectives, such as improving student outcomes or integrating NEP reforms,
PLCs create a sense of purpose and mutual responsibility (DuFour et al., 2016, p. 22). This alignment
strengthens school-wide efforts to implement policy changes effectively. Additionally, PLCs enhance teacher
morale and retention by providing supportive networks where educators feel valued and heard. Collaborative
problem-solving reduces isolation and burnout, fostering a positive work environment that encourages teachers
to stay committed to their roles (Hargreaves & Fullan, 2012, p. 53). A robust school culture, bolstered by
PLCs, is essential for sustaining NEP’s long-term objectives.
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Recommendations
To maximize the impact of Professional Learning Communities (PLCs) in implementing the National

Education Policy (NEP) 2020, strategic interventions are essential. These recommendations focus on policy
support, capacity building, technology integration, and robust monitoring to ensure PLCs effectively drive
educational reform.

A. Policy-Level Interventions
Creating structured frameworks for PLC establishment is critical to standardize their formation

across schools. Clear guidelines should outline PLC objectives, membership, and meeting schedules, ensuring
alignment with NEP 2020’s goals like competency-based learning and inclusivity (Ministry of Education,
2020, p. 26). These frameworks would provide schools with a blueprint, reducing variability in implementation
(DuFour et al., 2016, p. 28). Additionally, funding and incentives for PLC activities are vital to address
resource constraints. Allocating budgets for training materials, facilitators, and infrastructure—such as meeting
spaces or digital tools—can sustain PLCs, particularly in under-resourced areas (Batra, 2021, p. 120).
Incentives like stipends or professional credits for active PLC participation can further motivate teachers,
ensuring consistent engagement (Hargreaves & Fullan, 2012, p. 67).

B. Capacity Building
Training programs for PLC facilitation are essential to equip educators with skills to lead collaborative

efforts. Workshops focusing on group dynamics, conflict resolution, and NEP-aligned pedagogies can empower
teachers to manage PLCs effectively (Hord & Sommers, 2008, p. 57). These programs should be tailored to
diverse contexts, addressing urban and rural educators’ unique needs. Furthermore, exposure to global best
practices can inspire innovation. Organizing exchange programs or webinars with international PLC experts
from countries like the United States, where PLCs have driven measurable improvements, can broaden
teachers’ perspectives (DuFour et al., 2016, p. 32). Such exposure encourages adoption of strategies like
data-driven instruction, aligning with NEP’s vision (Ministry of Education, 2020, p. 24).
C. Technology Integration

Leveraging online platforms for virtual PLCs can overcome geographical and logistical barriers,
connecting educators across regions. Platforms like Google Classroom or Zoom can facilitate regular
interactions, enabling rural teachers to collaborate with urban peers on NEP implementation strategies
(Hargreaves & Fullan, 2012, p. 69). These virtual spaces ensure continuity despite time or infrastructure
constraints. Additionally, tools for data-driven decision-making are crucial for PLCs to assess progress.
Software like learning management systems or analytics dashboards can track student outcomes and teacher
practices, helping PLCs refine interventions for competency-based learning (DuFour et al., 2016, p. 35).
Technology integration aligns with NEP’s push for digital education, enhancing PLC effectiveness (Ministry of
Education, 2020, p. 31).

D. Monitoring and Evaluation
Defining metrics to assess PLC impact on NEP goals is essential for accountability. Indicators such

as teacher adoption of experiential learning, student engagement levels, or inclusivity outcomes can quantify
PLC contributions (Ministry of Education, 2020, p. 28). These metrics should be measurable and tied to
NEP objectives, ensuring relevance (Hord & Sommers, 2008, p. 62). Establishing regular feedback loops
with stakeholders—teachers, school leaders, and policymakers—can refine PLC strategies. Surveys, focus
groups, or annual reviews can gather insights on challenges and successes, fostering a culture of continuous
improvement (Batra, 2021, p. 124). Feedback ensures PLCs remain responsive to evolving educational needs.

These recommendations provide a roadmap for strengthening PLCs, enabling them to drive NEP 2020’s
vision of equitable, innovative education. Coordinated efforts across policy, training, technology, and evaluation
will ensure PLCs empower teachers and transform schools.
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Challenges and Barriers
The integration of Professional Learning Communities (PLCs) to support the National Education Policy

(NEP) 2020 faces significant challenges that must be addressed to ensure effective implementation. These
barriers, categorized as structural, teacher-related, and policy-related, hinder PLCs’ ability to fully realize
NEP’s transformative goals.
A. Structural Challenges

Limited resources and infrastructure pose a major obstacle to establishing and sustaining PLCs in
Indian schools. Many institutions, particularly in rural areas, lack access to adequate training facilities, digital
tools, or dedicated spaces for collaborative meetings, which are essential for effective PLC functioning (Batra,
2021, p. 118). For instance, without reliable internet or computers, teachers struggle to engage in virtual
PLCs or access NEP-aligned resources, limiting their ability to adopt innovative pedagogies (Ministry of
Education, 2020, p. 30). Additionally, time constraints for PLC activities exacerbate these issues. Teachers
often juggle heavy teaching loads, administrative duties, and extracurricular responsibilities, leaving little time
for regular PLC meetings (Hord & Sommers, 2008, p. 54). This lack of dedicated time undermines consistent
collaboration, reducing PLCs’ impact on NEP implementation.
B. Teacher-Related Issues

Varying levels of readiness and motivation among educators create disparities in PLC effectiveness.
Teachers in under-resourced schools may lack foundational training in collaborative practices or NEP’s new
frameworks, such as competency-based learning, leading to uneven participation (Batra, 2021, p. 110).
Motivation also varies, with some educators feeling overwhelmed by the demands of reform, resulting in
disengagement from PLCs (Hargreaves & Fullan, 2012, p. 61). Furthermore, resistance to change in
traditional teaching practices is a significant barrier. Many teachers, accustomed to conventional rote-
based methods, hesitate to adopt NEP’s student-centered approaches, such as experiential learning or
multidisciplinary curricula (Ministry of Education, 2020, p. 15). This resistance stems from unfamiliarity or
skepticism about new pedagogies, slowing the pace of reform within PLCs (Hord & Sommers, 2008, p. 58).

C. Policy and Implementation Gaps
Inconsistent support from educational authorities undermines PLC adoption across regions. While

NEP 2020 emphasizes teacher development, the lack of uniform guidance or funding from state and central
authorities leads to fragmented PLC initiatives (Ministry of Education, 2020, p. 27). Schools in some areas
receive training and resources, while others are left unsupported, creating disparities in NEP implementation
(Batra, 2021, p. 122). Moreover, there is a need for clear guidelines on PLC integration. NEP 2020
broadly advocates for collaborative learning communities but lacks specific directives on forming, managing,
or evaluating PLCs (Ministry of Education, 2020, p. 25). Without standardized frameworks, schools struggle
to establish effective PLCs, resulting in ad-hoc efforts that may not align with policy goals (Hargreaves &
Fullan, 2012, p. 64). This ambiguity hampers scalability and sustainability, limiting PLCs’ potential to drive
systemic change.

Addressing these challenges requires targeted interventions to strengthen PLCs’ role in NEP 2020.
Structural barriers demand increased investment in infrastructure and scheduling adjustments to prioritize
collaboration. Teacher-related issues call for tailored training to boost readiness and address resistance through
gradual exposure to new methods. Policy gaps necessitate clear mandates and consistent support to ensure
PLCs are uniformly adopted and aligned with NEP’s vision. Overcoming these barriers will enable PLCs to
empower educators and transform Indian education as envisioned.

CONCLUSION
The integration of Professional Learning Communities (PLCs) into the framework of the National

Education Policy (NEP) 2020 offers a promising pathway to transform India’s education system. This conclusion
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synthesizes key findings, outlines practical implications, and proposes directions for future research to ensure
PLCs effectively support NEP’s vision of equitable, holistic, and innovative education.
A. Summary of Findings

PLCs serve as catalysts for NEP 2020 success by empowering educators to implement its ambitious
reforms. Through collaborative platforms, PLCs enable teachers to adopt multidisciplinary pedagogies, design
competency-based assessments, and foster inclusive classrooms, aligning with NEP’s goals of critical thinking
and equity (Ministry of Education, 2020, p. 16). Key benefits include enhanced teacher skills, improved
student engagement, and stronger school cultures driven by shared goals and accountability (DuFour et al.,
2016, p. 37). PLCs facilitate peer learning, allowing educators to navigate NEP’s shift from rote learning to
experiential methods, while also supporting marginalized students through tailored strategies (Hord & Sommers,
2008, p. 65). However, challenges persist, such as limited resources, time constraints, and inconsistent
policy support, which hinder PLC scalability, particularly in rural schools (Batra, 2021, p. 126). Teacher
resistance to change and varying readiness levels further complicate implementation (Hargreaves & Fullan,
2012, p. 72). Despite these hurdles, PLCs remain a vital mechanism for realizing NEP’s transformative
potential when supported strategically.

B. Implications for Practice
The findings underscore the importance of enhancing teacher collaboration and student outcomes

through PLCs. By fostering regular, structured interactions, PLCs enable educators to share best practices,
refine pedagogies, and address diverse learner needs, directly improving classroom experiences (DuFour et
al., 2016, p. 40). For instance, collaborative efforts in PLCs can lead to innovative lesson plans that integrate
technology, aligning with NEP’s digital education push (Ministry of Education, 2020, p. 32). Moreover,
scaling PLCs across diverse educational settings is critical to ensure equitable reform. Urban and rural
schools face distinct challenges, necessitating tailored PLC models—virtual platforms for remote areas and
in-person hubs for urban centers (Hargreaves & Fullan, 2012, p. 75). Policymakers and school leaders must
prioritize resource allocation and training to make PLCs accessible nationwide, ensuring NEP’s benefits
reach all students. Scaling also involves fostering a culture of trust and accountability, encouraging teachers to
embrace NEP’s vision without fear of failure (Hord & Sommers, 2008, p. 68).
C. Future Research Directions

To deepen understanding of PLCs’ role, longitudinal studies on PLC effectiveness are essential.
Such studies can track long-term impacts on teacher performance and student outcomes, providing evidence
to refine PLC strategies (Batra, 2021, p. 130). For example, examining how PLCs influence student retention
or academic growth over five years could validate their alignment with NEP goals (Ministry of Education,
2020, p. 29). Additionally, comparative analysis of PLC models globally can inform best practices for
India. Comparing Indian PLCs with models in countries like Finland or Singapore, where teacher collaboration
drives success, could highlight adaptable strategies, such as integrating data-driven tools or mentorship programs
(DuFour et al., 2016, p. 45). These studies would address gaps in India-specific research, strengthening PLC
frameworks to support NEP 2020’s sustained implementation (Hargreaves & Fullan, 2012, p. 78).

In conclusion, PLCs hold immense potential to drive NEP 2020’s vision, but their success depends on
overcoming barriers through targeted support. By fostering collaboration, scaling efforts, and pursuing rigorous
research, PLCs can empower educators and transform Indian education for the future.
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